The article focuses on the essential characteristics of the creative and innovative paradigm of higher education in the anthropocentricity
.
Forty years later, it is also important to note such by-products of this society as stress, frustration and depression. In Russia, we can observe an increase in illness attributed to stress and anxiety. Stress-related illnesses are, on the average, the costliest of all work-related illnesses in terms of days lost per case (Dmitrieva, 2008) (teachers' stress level is higher than the average).
Innovation plays the key role in the adaptation of higher education to the demands of knowledgebased society. To achieve this objective, higher education needs to be reformed. In the new paradigm of higher education, creativity and innovation are its fundamental elements intended to streamline higher education to become efficient and globally competitive.
Hereinafter, we shall point out essential characteristics of the new educational paradigm in the anthropocentricity principle context. We shall also consider continuity of the creative and innovative educational paradigms and the current concept of higher education development. In this regard, we shall focus on the acmeological approach to individual development. This approach is directly related to creative activity and can serve as a methodological basis for competence approach used as an additional means for the assessment of specialists trained at universities.
Anthropocentricity principle and competence approach
The Speaking of higher education, it is the term "competence" that prevails in modern educational discourse, rather than "innovation", "creativity", "creativeness", or "co-creativity". After fifteen years of reforming higher education following the Bologna Process and under the aegis of competence approach, the latter is becoming a new education paradigm, as many modern domestic researchers claim.
It is possible to underline some features of the competence approach, which show that it will share the fate of many other paradigms, constructs and theories, based on promising but for some reasons gradually losing their lustre categories. The most significant of all the features is "the absence of flawless arguments obtained through observations of graduates' (not students') professional activity, in favour of its feasibility" (Robotova: 48) . Moreover, indeed, numerous dissertations and monographs analyse students' activity rather than that of qualified specialists.
A.L. Andreev is even more categorical about the competence approach, saying: "being accepted as a new paradigm, it has not led to any visible improvement or increase in the competence level of graduates. Paradoxical as it may be, in a number of cases it has even caused its decrease" (Andreev, 2014: 32) . conditions" (Novikov, 2010: 19) .
Academician of Russian
In the middle of the previous century (and even earlier), university community also understood the importance of close interconnection between university education and practice, as well as significance of the former, when dealing with practice-oriented tasks. It was not enough just to know; it was knowing how to do that mattered. included into competence, and thus, following the competence approach, they will be included into educational standards, curricula, the motives will be programmed in the content of education! This means that the motives of university students' and those of university graduates will be the same, which means attack on individual freedom!... The fact that motives are included into American (and European) educational standards is not a random phenomenon. It reflects some dangerous trends in the development of Western civilization…" (Novikov, 2010: 19) . Indeed, it is hard to imagine that strictly regulated development of uniform motives meets the individual-oriented pathos, which for the last years has been pervading the world literature dedicated to educational issues. Similarly, it is hardly possible that the development of uniform motives corresponds to the anthropocentricity of innovative changes principle.
A.M. Novikov's warning has not been
heard, and today motives are included into competence, appearing in educational standards and curricula. Professor A.L. Andreev points out that "Mixing knowledge with personal qualities and socialization level, on the one hand, and professional skills and habits with value orientations, on the other, is typical of both competence approach theory and regulatory documents, which sets educational goal setting rather blurry and vague" (Andreev, 2014: 33) . This is partly explained by the fact that there is a fundamental difference for a learner between "I can and I want", "I want but I cannot", "I can, but I do not want", and "I cannot and I do not want", for the ability to do something and the motivation to do it are developed in absolutely different ways and by different specialists (Andreev, 2014: 33) .
Moreover, the development of motivation has a pronounced physiological character. It depends on a great number of factors, exceeding the timespace framework of education at an educational institution.
The researcher cites a number of other counter-arguments against competence approach as educational paradigm. Thus, A.L. Andreev observes that the term "competence" is not applicable to all academic abilities and mental abilities: "For example, how is it possible to define the efficiency of productive imagination or artistic talent with the help of competence approach?" (Andreev, 2014: 32) .
Another debatable issue is that "since it has appeared, despite the theoreticians' original designs, the notion of "competence" in its broadest sense is not so easy to put into practice.
And this means that unlike the classical triad of "knowledge-skills-habits", the degree of competence formation in many cases is difficult and even impossible to accurately monitor." (Andreev, 2014: 32) . As a result, "all the recently prescribed paper and test materials, starting from the Unified State Exam (USE) and finishing with the problems of checking students' residual knowledge at universities, are nothing but a means of sensing knowledge" (Andreev, 2014: 35) .
Let us not continue the permanent discussion (Andreev, 2014; Babintsev, 2014; Kochetkov, 2014; Novikov, 2010; Robotova; Seer, Pavlova, et al., 2005 ; and others) of advantages and disadvantages of the competence paradigm.
Not claiming to provide comprehensive argumentation, we will formulate our vision of the future educational paradigm. It shall grow from the current educational paradigm and take into account both its justified goals and achievements and unfulfilled expectations, thereby opening opportunities for their implementation. In this connection, the necessity to change the existing educational paradigm can be proved by A.L. Andreev's words. "Somehow, Russian theoreticians of the competence approach absolutely do not consider the fact that not everything we know and can do (or we should know and should be able to do) can be explicit and can be communicated to students in the form that allows control and qualitative assessment.
Moreover, the implicit, "personal" knowledge (M. Polanyy), which individuals to a great extent develop themselves on the basis of their practical experience gained from their professional activity and social interactions, is the most valuable part of their intellectual baggage" (Andreev, 2014: 34) . In addition, certain knowledge and competence can be transmitted only in the form of an individual's knowledge (Polani, 1985: 83) .
Distance moral education is also rather individual, a personality or a subject of activity.
The term "acmeology" comes from the Greek "acme", which means flourishing and peak. "Acme" is often interpreted as achieving the peak point of human development, the maximum maturity in all aspects of self-manifestation and functioning.
Considering "acme" as the apex of perfection, it is appropriate to mention Hegel's statement that perfection is worthy of death, and thus, inevitably dies because it has no potency to develop. That is why the "apex" dynamic model presupposes the possibility of recession, regression, and involution after achievements. A.A. Derkach emphasizes that the contemporary acmeology theories of professional education are based on the "multiapex" phenomenon model: "Acme" does not mean the final point of life movement and development, but the apex which opens new horizons of further advancement" (Derkach, 2000: 102) . The study of the conditions required to achieve one apex can contribute to technologizing and optimizing the process of achieving the following one. Yet, both "one-apex" and "multi-apex" models have similar drawbacks. Because of this, we can speak of "acme" only after stating that until the point is There are three acmeological models:
"one-apex" (type 1), "multi-apex" (type 2) and "intentionally dynamic" (type 3). They are shown in Fig. 1 .
Considering maturity not only as a result, but also as a process of personality formation, it should be emphasized that "the state of maturity of an object or phenomenon is not a short moment of its development, but a fairly long period of deployment of its essential powers" (Danilenko, 1980: 7) . L.A. Antsiferova states that the complicated and contradictory process of an individual's formation, including three aspects of maturity -physical, social, and moral and psychological, is not limited to certain periods of time. It occurs at all stages of human life.
"The maturity period cannot be regarded as the final state the development aims at finishes with. On the contrary, the more socially and psychologically mature an individual is, the greater is their capacity for further development" (Antsiferova, 1981: 8-9) . Indeed, formation of such quality as maturity is a lengthy process and it reflects the development of the subject of activity and the possibility of their selfrealization. Since each individual possesses their own peculiarities, the maturity of each individual, as well as the components of their personality, does not occur simultaneously; it is individual.
Thus, maturity is a non-stationary state, a set of complex development processes, and their inconsistency lies in their non-uniformity and heterochrony. Maturity is a dissected notion, as it always requires an attribute, such as "political", "social", "intellectual", "moral", "emotional", or
The problem is the focus of university education on specialization and underestimation of the individual's position. Besides, the learners' stereotypical attitude to studies is difficult to break.
Former students got used to going to school (or university) to acquire knowledge (with teachers providing them with knowledge), and this very fact is important for them. Having received their high school certificate, they are still intellectually immature, as they do not have their own views and attitudes yet. They are also immature in the sense of having low self-organizing and analytic skills.
Finally, they are emotionally immature, as they do not feel guilty for either negligence to learning as major activity during studies and its result, Psychological autonomy means development of evaluative position, responsibility, self-reflection, self-regulation, etc.
The set of criteria and indicators of intellectual maturity development, tested on university students, is universal and can be also applied to university graduates, for example, in the course of advanced training, which is the task of our further experimental work. 
Conclusion

